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Basad on the digtinction between implicit and explicit motives as proposed by McCleland and co-workers, we derive
the hypothesis that an incongruency between implicit and explicit motives should be associated with impaired
emotiona well-being, whereas a congruency between the two types of motives should be linked with ated mood and
well-being. Tegting this assumption in an empirica study, we found evidence for congruency-effects for mae
participants. For female participants, having implicit motives in accord with traditiona sex-roles and explicit motives
with academic demands seemed to mediate emationa well-being. The results are interpreted in terms of the differentia
effectstraditional gender-roles and socid expectations have on mae and female participants.

Implicit and explicit motives are conceived of as two
different kinds of motivationad condructs having specific
functions and behaviord effects (McCldland, 1985;
McCldland, Koestner & Weinberger, 1989). Implicit
motives are largely non-conscious and mediate positive
affective experiences associated with activities. Having
Nno conscious representetion, they have to be measured
indirectly through the thematic content of stories written to
pictures. Explicit motives sarve the function of
representing conscious goals and duties. They are
intimately tied to the salf-concept and serve the preservation
of sef-esteem. In contrast to implicit motives, they can be
assessed by questionnaires exploring peoples conscious gods,
strivings and needs (Weinberger & McCldland, 1989).

This study tested the assumption that congruencies
between implicit and explicit motives can account for
individud differencesin emotiond well-being and morde. The
main hypothess states that a cleavage between the two types
of motives is associated with impaired emoationa well-being,
wherees correspondence should lead to eevated emotiona
well-being (see Table 1 for an daboration of this hypothess).

Method

Participants. 72 students (43 femaes, 29 maes) of
Boston University took part in this study and received $20
for participation. Their mean age was 21.5 years. They were
tested in groups ranging from 4 to 12 participants.

Implicit motives were assessed by administering a picture-
sory exercise smilar to the TAT in the sandard group
format (see Smith, 1992). Protocols were scored by an expert
scorer for achievement, power, and affiliation.

Explicit motives were measured by assessing participants
persond drivings and self-attributed needs. Participants
generated 15 of their persona gtrivings according to  the
standard procedure described in Emmons (1986).  Strivings
were laer caegorized by two traned coders into the
categories of achievement, power, and affiliation. McClelands
Persond Vdues Quedionnaire (McCldland, 1991) was
administered to assess participants values (or self-attributed
needs) for achievement, power, and affiliation. Participants
were asked to rate the importance of various gods and
acitivities on five-point scaes.

Elaboration of the Congruency-Hypothesis

Explicit Implicit Motive
Need or Godl Weak Strong
Chearacterisation: Incongruency: Strivingfor godls ~ Congruency: Striving for goals
without gaining pleasurefromdoing  which are associated with positive
Strong S0 affect
Emotiona Wel-Beng: Impaired Elevaed
Characterisation: No god striving Incongruency: Lack of striving for
godswhichwould giverise to
Weak positive affect
Emoationd Wdl-Being: Neither impaired nor elevated Impaired
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Emotiona well-being was assessed using a variety of scaes,
induding the Profile of Mood States (Shacham, 1983), life-
orientation and life-satisfaction questionnaires (Caver &
Scheer, 1983, Neugaten, 1963), and a checklis for
depressive and hosgtile symptoms [Derogetis, 1979). Factor
andysis of these messures yielded two factors, which could
easly be interpreted as representing positive and negative
affect. A resultant messure of emotiond wdl-being was
obtained by computing the difference between positive and
negtive affect.

Seperate 2 x 2 analyses of variance were performed on
measures of emationa well-being, with Implicit Mative (high
vs. low) and Explicit Motive (high vs. low) as between-
subject factors for achievement, power, and afilition. In one
st of anadlyses, implicit motives were combined with
persond drivings, in another set, implicit motives were
contrasted with sdf-attributed needs. In eech andyss, an
implicit motive (eg. need Achievement) was contrasted with
a corresponding explicit mative, either the persona drivings
measure (eg. striving for Achievment) or the value messure
(eg. value Achievement).
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Figure 1. Achievement motivation and resultant emotiona well-

beingin made participants.
(nAch: need Achievement, vAch: value Achievment)
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The firgt result was that congruency effects {nteractions
between an implicit and an explicit motive) were gender-
specific. They occured either only for femdes or only for
maes. Therefore, results will be presented seperately for mae
and femd's participants.

Two congruency effectsin the domains of achievement and
power were found for mae participants. As can be seen in
Figure 1, mdes having both a strong implicit need for
achievement and a drong sdf-attributed need to achieve
report higher levels of emotiond wedl-being than mdes
showing an incongruency between implicit and self-attributed
needs to achieve The effect for the power mative is quite
similar (e Figure 2). Maes having both a strong implicit
need for power and putting a strong emphasis on power
concansin their persond strivings report a more positive
resultant emotional wdl-being than mdes characterized by
incongruenciesin this domain.
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Figure 2. Power motivation and resultant emotiona well-being

inmale participants
(nPower: need Power, sPow: striving for Power)
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Figure 3. Achievement motivation and Resultant emotiond well-  Figure 4. Motive orientation and Resultant emotional well-being
in femde and mde participants

being in femde participants
(nAch: need Achievement, sAch: striving for Achievment)
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Figure 5. Motive orientation, vaue orientation and
emoationa impairmentsin femae participants

For femde participantsa singleinteraction was observed in
the achievement domain. As Figure 3 shows, this effect was
not due to devated levels of emotional well-being for femades
having both ahigh implicit need for achievement and a strong
emphasis on achievement in their persond dtrivings. In fact,
femdes being low in both implicit and explicit achievement
moativation report the same leved of emotiond wdl-being.
However, thisanalysis points to an impairment of emotiona
wdl-bang for femdes having the conscious god of doing
better without beingimplicitely motivated to do so.

Further analysis demonstrated that implicit motive scores
done were related to emotionad well-being. Again, this effect
was gender-specific. Participants were first classfied as
having either an agentic or communa moative orientation. An
agentic motive orientation was defined asa dominance of
achievemeant and power compared to affiliation. Conversdy, a
commund motive orientation was defined as affiliation being
stronger than achievement and power. In mdes, having an
agentic motive orientation was associated with devated levds
of emotiond wel-being, wherees a commund motive
orientation was related to impaired morde. In femdes, this
effect was reversed. They reported higher emotiona well-
being when having a commund rather than an agentic motive
orientation (see Figure 4). This effect could only be observ-
ed using implicit motive scores. It was virtualy nonexistent
for the two explicit measures of motivation.

Condudons

In this study, the congruency-hypothesis deting that a
congruency between implicit and explicit motives is
associated with devated emotionad well-being could only be
confirmed for mdes for the achievement and the power
motive. For femdes no such congruency effect could be
demongtrated. Unexpectedly, emotiona well-being depended
on participants implicit motive orientation, in that a dominant
agentic orientation led to enhanced emotiona well-being in
mdes, wherees for femdes having a commund motive
orientation was related to higher reports of well-being.

We assume that gender-roles may account for some of these
unanticipated findings. Generdly speeking, research has
shown that mdes are confronted with agentic demands

centering around achievement and power, wheress the femae
gender-role highlights themes of &ffiliation and communion.

Given this assumption, one could argue that for maes,
congruencies between implicit and explicit motives foster
emotiond well-being, if they are dso in accord with
treditional gender-roles. For congruency effects could only be
demongrated in domains traditionaly linked to the mae
gender-role

For femades however, this interpretation does not hold,
sncea congruency between the implicit and explicit affiliation
motiveis not linked to emational well-being, even though it is
part of the femae gender-role

A tentetive explandtion for the lack of congruency effects
for femaes could teke into account that students are
confronted predominantly with achievement demands
semming from their academic environment. For males, these
demands are in accord with their gender-role. For females,
however, academic demands and gender-roles are in conflict,
which may have inhibited congruency effects in 4l
motivational domainsto occur. For femaes, explicit gods are
dther in conflict with tradtional gender-roles or with the
demands gemming from the academic setting. This
explanation is partly supported by further analyses showing
that femdes suffer the lesst emotiona impairment when
having communa implicit needs (which arein accord with the
femde gender-role) and agentic explicit needs (which are in
accord with academic demands) (see Figure 5).

Both sexes benefit from having their implicit motive
orientation in accord with traditonal gender-rales, pointing to
the overdl influence gender roles may have in mediating
motivationa effects on emotiona well-being.
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